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Version 2.0: Foreign Language Collaborations and the Web

(Sarah’s notes in parenthesis.)

Friday 11 October 2002

Welcoming Remarks

Ramin Sedehi (Penn), Nelleke Van Deusen-Scholl (Penn), Peter Patrikis (CLTL)

(So far, I’m the only one in the room with a computer, aside from the presenter.)

Sedehi – vice dean for finance, oversees computing: most universities have found that tech enriches and enhances instruction, and is the case w/ language study

Web presents unprecedented access to cultural materials, native speakers

New technologies will make that more possible; teachers still drive the pedagogy

If tech is used “carelessly”, it can be a distracts, consume resources

Web also provides opportunities for collaboration; look beyond course-based projects to look to other campuses, other colleagues

Deusen-Scholl – director of Language Center: the tech support – and that’s the most important part of the conference – goes on to name the support staff (once again I would like to note that I’m the only one with a computer here)

Tech in languages at Penn: strong commitment to LCTLs (40+)

Penn LC – supports professional development of language instructors on campus; Ed Dixon is foreign language tech coordinator, he keeps faculty up to date and keeps tech in a pedagogical context: weekly tech workshop series

25/30 years or so – have passed stages of experimentation, moved on to reflection

recent advances in tech lead to lower barriers, more focus on pedagogy – “we’ve come full circle back to the pedagogy”

Patrikis – director of CLTL: “version 2.0” = revision and innovation of technical influence and reiterate and move beyond overlapping issues of past conferences (reading comprehension and tech); time to move beyond “cottage industry” of development to collaborations, partnerships, building on existing achievements

collaboration: necessary to introduce our work to the scrutiny of others

argument for collaboration through tech is not, cannot just be for cost savings, but is an investment in intellectual capital that comes from working with colleagues at other places
(Aha – now I’m the second one with a computer, - no, third – all Macs, might I add - whew!)

Plenary: Global Shakespeares: From Stage and Book to Networked Multimedia

Peter Donaldson (MIT)
Work was inspired by projects going on at MIT in languages

“globe” “global” – site of Shakespeare’s plays; “the globe” is synonymous with Shakespeare’s work in the theater – reinforces the universal notion of his works, also the notion that his works are a complete picture of the human world

“global” communication – Sept. 14 1876 new invention reported in Britian – “to be or not to be” served as demo content through an electric telegraph wire

classical Latin – “globe” is more conventional, more homely: to compress into a ball, anything vaguely circular

middle English – “globe” is the earth, a model of the earth (1551: “a body round as a ball”), spherical map of the earth

Drake’s device of the globe – the first captain to go all the way around the earth

 “globe” becomes infused with dynamic meanings; go from passive to active use of the map

film clips from Olivier’s “Henry V” – looking at the globe, Henry’s entrance on stage, Henry speaking to the audience (audience of actors on stage, actual audience) – voice defines the physical space

importance of television was liveness – Olivier’s production derived from a planned TV production, and radio broadcasts

Marshall McKellen (?) 1959 – Global Village

shifts in representation of the globe – seeing the earth as a whole, overcoming divisions (Apollo photo); 1998 Smithsonian – multiple views of the globe, digital representations (artificial, constructed) – information mapped onto images

Shakespeare Electronic Archive: wanted comprehensive archive to hold every possible Shakespeare text – pre-web model was a highly interactive, collaborative model and output their thoughts into presentation form all onto the same screen

built the pieces slowly: archive (not all texts, but comprehensive enough and with “digital value-added” – hyperlinks, line-by-line access, representation variations within an edition); took Hamlet and photographed all existing copies of first Quarto (digital preservation), collaborated w/ other scholars to add 1500-2000 illustrations of Hamlet art and catalogue data – first time the texts and illustrations have been presented together in a collection, pedagogically important – ask students to find patterns, confirm what’s going on in the text, etc.

“multimedia” = “multicultural”

Hypercard/ laserdisc project so that students could annotate texts, to allow students to see patterns – now put together as web projects

Shakespeare Video Annotation System: local and remote collaboration, synchronous and asynchronous discussion, close analysis of text and films – extending the notion of democratic pedagogy resulting in shared meaning – worked w/ Microsoft to work w/ text and video, to share insights about text and film in conjunction in almost real time; look at visual links between different versions of Romeo and Juliet, links between the directors of the films and their mainstream cultural influences; define a clip (streaming video), annotate the clip, and assign it to at discussion (bulletin board style), allowing students to collaborate – a “video-enriched conversation”

new version of the system is just being used in the classroom, using DVD instead of streaming video – the students buy a copy of the DVD 

next steps: helping teachers to create digital archives, give some money for “start-ups”; Royal Shakespeare Co. collaboration; distance seminars; cross cultural teaching and learning; extend to other authors and films

Panel: How Does It Work?

Merle Kruger (Brown), Kurt Fendt (MIT), Bruce Duncan (Dartmouth), Dick Feldman (Cornell), Nelleke van Deusen, moderator

Kruger - Center for Language Studies: CLS is 15 years old, designed to facilitate contact and cooperation between language faculty across departments; design new curricular configurations, develop experimental language programs, courses, materials, improve professional development, explore technology, extend language studies at Brown, increase collaboration between faculty, staff, students

today, the CLS is: an umbrella organization for various orphaned organizations, liaison with the consortium, study abroad office, supervise independent studies, coordinate placement, language across curriculum program, TA training…

how does the CLS coordinate projects, help faculty succeed?  3 stages: pre-project stage, ongoing project stage, post project stage

lessons learned: doing some things right, producing more projects and more projects that are completed and implemented - a rather new development!

pre-project stage: help define learning objectives that project will support, how the individual goals fit with departmental goals and needs, inform faculty of what’s out there already, help identify funding sources and edit proposals, help identify resources needed, coordinate with administrative offices – important to help them jump through hoops to make process run more smoothly

ongoing project stage: take on the burden of managerial items – keeping track of the grant, investigate copyright, arrange for support staff

post-project stage: promote projects once completed

recommended reading: Tony Bates, U. British Columbia – lone ranger and tanto model vs. project management model 

lone ranger: advantages to faculty member doing it on their own – faculty autonomy, bottom-up approach; disadvantages to lone ranger – amateurish design and production, never have closure to the project, inappropriate technology choices, too much time spent seeking funding, poor GUI design, projects tend not to be adaptable to other classes and institutions

project management: team approach, specialized team members, project manager isn’t necessarily lead academic – to take on administrative tasks; needed for the level of sophistication reached by projects these days

questions to raise: how has the nature of faculty members’ work changed?  Scholarly work depends on tech projects (is that really the case?), often collaborative in nature, not like the usual approach – how to find rewards?

Fendt – research associate in media studies at MIT, heads HyperStudio lab at MIT: collaborative projects, how does it work?

structures change over time at institutions, and differ from institution to institution – and people change, so structures need to change around people

overview of evolution of project management at MIT, importance of collaboration at every stage of project development

version 1.0, early collaborations – sharing of teaching ideas, in the context of a humanities lab that served a larger audience across departments

development process: 5 factors – what is the pedagogical goal? How do achieve that with what content?  What is the tech that will be used to deliver the content?  How do students access the materials?  What do students actually learn in using these projects?  5 steps – defining and refining the content and pedagogy, scope, copyright, timelines, budget; determining tech needs, assign project manager; prioritize objectives for development group, built-in review process and revisit pedagogical design and functionality; closure and assessment of development process, defining next steps; final report and outside evaluation of project

2 foreign language labs – LLRC and Hyperstudio – important structures to support development

monthly Pedagogy and Technology Forum – FL faculty, academic techs get together to talk about pedagogical issues: important to connect groups at MIT

version 3.0 – meta-media: grew out of experiences working with proprietary projects that were lost when the technology changed; many projects using database approach, assigning meta tags to markup data; creating learning objects of sorts; all based on open standards, collaborative approach across disciplines and communities, pulls in media from many sources

Duncan – professor of German and early adopter of tech: “the original lone ranger”

various structures in place for support at Dartmouth, that are fairly decentralized

what conditions are necessary to make lone ranger projects work? 

Maxim #1: “all good design starts with a need”, and “bad design begins with a technical basis” [bad solutions to a non-problem; “wouldn’t it be cool if”, academic administrators], bringing together what teachers want and what tech can deliver

Maxim #2: do it yourself as much as you can; farming out the technical side creates a dichotomy, separating the technical and the pedagogical is problematic – necessitates very strong collaboration; you find out what the technology can do, get a good feel for the tech (caveat to this presentation: he hand codes HTML, things like PageMill got between him and “what he wanted to do” – this is not, I’m afraid, a typical faculty member); do things in small steps in order to stay close to the process

how to define effectiveness?  Find out how students are learning, but don’t worry if there is a significant minority who aren’t benefiting from the projects if there are others who are

who benefits from this?  The faculty member who creates the projects, because the process itself is enormously valuable for rethinking and reflection

Feldman – ESL teacher, director of LRC: diffused and decentralized structure at Cornell, strong departmental structures 

what are some of the barriers to adoption? Faculty tend to work alone, are private, ownership of materials: can be difficult to collaborate with techs; a lot of work has to be front-loaded in tech supported projects; problems of time, money, obsolescence, access, etc….

what favors adoption of tech projects?  Strong institutional expectations for materials development, mounting pressure of student expectations – conflating technology expectations with course expectations  (this is an interesting point, and dangerous)

early adopters are inspirational to teachers, then rest of the group are finding relief in the fact that they don’t have to do the programming, can have a team to work with, a return to the project management model

thinking about the tech workers in the equation – what are there needs?  They need well-expressed project goals before beginning, solid direction from the faculty and the manager, in order to let creativity flow; need to know the limits of projects – timelines, etc.

balancing the needs and interests of the tech people and the faculty, break down the barriers between them, encourage early adopters 

pre-exploratory stage – the experimental stage – LRC makes a limited commitment to the project in order to try things out and simulate first steps, get feedback from students, before development of full-blown project; techs need sto be informed as to difference between experimental stage and real project, so that they know when it’s appropriate to be a little freer with ideas; seedling ideas then need to fit into the larger community, larger tech infrastructure 

Saturday 12 October 2002

Plenary: Parallel Processing

Carl Blyth, UT Austin
Parallel processing = solve bigger problems faster

Collaboration in the face of institutional obstacles

Case study: how a lone ranger became a project manager

Academic collaboration – the doctorate was the ticket to the academic life (and this may still be the case, I think – look at profs who look down on tech staff who don’t have higher degrees, this was touched on yesterday as well) – “he who runs alone” – the solo academic life is firmly entrenched in the academy

Interdependency in the humanities as a way to stop the squabbling – following the model of lab sciences

Distinction between “real work” – individually produced – and all other writing

Collaborative dissertations, collaborative work towards tenure, collaborative sabbaticals?

Rethinking who we are in the humanities, in order to stay relative, via collaboration

http://www.stanford.edu/group/collaborate - Collaborative Writing and Research in Higher Education – productive models and best practices for collaboration in the humanities

need to address: conventional way of listing authors; departmental changes to encourage junior faculty to collaborate; revising tenure guidelines – time consuming!; get over egocentric grip on ownership

Blyth was hired to take over lower division French, looked for a new textbook, liked Paralleles – had problems, but would make sense as an electronic textbook, found a template, got the rights for the digitized files

Formed a small group of 3 to build a CD-Rom – paralleles interactive

1994 – top-down push to implement computer technology in order to relieve some of the financial pressures; provost was thrilled with the CD-Rom

collaborative work taking up too much time from publishing – faculty colleagues wanted more singly authored articles

two different tensions – administration vs. faculty colleagues

the Dean supported his efforts as an applied linguist work on the tech, collaborations, so he moved on

lower-division faculty collaborate on lower-division grammar needs to come up with Tex’s French Grammar – grew to a team of 30 or so working on this site

why did he include so many people on this team?  As coordinator, wanted to create materials in house, to give graduate TAs a greater sense of buy-in, more interest; 2 years, $100k to build

onus was put on Blyth to contextualize his work for the tenure review committee, normal standards didn’t apply

3rd project – français interactif: “infomercial” for study abroad program to Lyon; students become virtual tour guides for language learning – authentic video, pitched at beginners (and the video work is kinda shaky, actually) – contrasting native and non-native speakers

reviewed at Apple Learning Interchange – includes student and instructor reflections

Foucault – power is not possessed, it is exercised

Consequences of collaboration – making more important the position of coordinator, lower-division French, increasing the number of stakeholders, put lower-division in a position of power vis-à-vis some tenured faculty, some administration

“he who runs alone” to “he who runs with others” – collaboration and leadership are not separate phenomena – creative collaboration starts with original, unique people, combining specialized skills with broader frames of reference; successful collaboration requires solid leadership, people who know how to work together, well-defined mission [“real artists ship”]; the work is its own reward

…the question of collaborating or not collaborating with publishing companies is a question that needs to be explored

Panel: Institutional Collaborations – The Berliner Sehen Exchange

Ellen Crocker, MIT; Sylvia Rieger, Harvard (absent); Jeffrey Schneider, Vassar; Kurt Fendt, MIT; Ed Dixon, Penn [moderator]

http://web.mit.edu/fll/www/projects/BerlinerSehen.html
Crocker – German prof at MIT: lots of collaboration going on at MIT (due in part to the fact that there are no language departments at MIT, it’s something like the Humanities group, we chatted about it on the way to dinner)

Began as a collaboration between Crocker and Kurt Fendt

Project is an extensive collection of shared materials that forms a collaborative learning environment

Focus on Berlin, both from the perspective of people who live there, and people from the outside – contextualized personal perspectives

Program allows each student to move in different directions: leads to interesting information gaps between students that can lead to great discussions, can also be a challenge for the teacher

How do you prepare students in the first and second semesters to work with this kind of material in the third and fourth years?

Collaborations between colleagues at various institutions – content, shaping the curriculum, student exercises, discussion of infrastructure at various campuses; interesting ramifications for students who are learning to teach as well, TAs

Colleagues working at Vassar, team teaching a course, adapted Berliner Sehen for their own institutional needs – infrastructural [lab setup], pedagogical, curriculum-wise

Rieger at Harvard has been using Berliner Sehen in an advanced reading and writing course – uses it as a starting point for exploration of a wide variety of fields, as a primary material for student work

Rethinking the nature of classroom interaction is vital to the adoption of Berliner Sehen

Schneider – German prof at Vassar, member of Vassar/Williams exchange: Vassar’s motivations for using Berliner Sehen, decisions about where to put it in the curriculum

Reasons for using it: students working with video of native speakers in authentic situations; ideal tool for supporting curriculum redesign efforts, shifting from skills-based to content-driven enterprise, rising from development of German Studies in the academy; promote academic writing and critical thinking skills; means for promoting rich intellectual inquiry as well as language skills development; Vassar/Williams collaboration – ongoing project with MOO between the two schools at intermediate level, wanted to reach out to partners at other schools; intrigued by similarities and contrasts between Berliner Sehen and the MOO – hypertextual, user-produced narratives, facilitate collaborative learning

Where did it make sense to use it?  In intermediate level courses, organized around themes [identity, space, media; balancing use of program with other set institutional collaborations

tested in 3th semester course [identity] in fall 2001 – put it at the end of the semester, in order for them to be at high enough level to use it; prepped students by giving collaborative assignments throughout the semester; 

activities w/ Berliner Sehen: discussion in MOO across groups about Berliner Sehen content and characters; meta-level discussion on pedagogy and second-level acquisition in the context of Berliner Sehen; students posted final papers in MOO for collaborative work

back and forth between Berliner Sehen and other technologically-supported classroom objectives

collaboration is meant to benefit student-to-student collaboration

Crocker, Schneider, Fendt, audience: 

Crocker: exchange was born of consortial support, but expanding to schools around the world – how to achieve multi-way conversations over space? – creating a collaborative workspace and pot of primary materials for courses on the web, at first for educators, potentially for learners as well

Fendt: taking into account different variables about how, when, where to use Berliner Sehen, that influence how students use and interact with Berliner Sehen; its left up to teachers how exactly to use it in the classroom, no exercises go along with it built in

Using BSCW (?) as a tool for the interim, while they develop their own tool

Faculty post all materials under an institutional profile, in order to search on how and where the program has been used [ex. Search for 4 year liberal arts college programs that used it in Berlin focused class]; meta-tagging the materials to make them available in a contextualized fashion

Currently not ready to open up to other institutions, still finding out what it means to collaborate with the current group

Audience: what about student collaboration between institutions?

Schneider: to what extent can cross-institutional collaborations float down to student level [students collaborating across campuses, not just faculty]?  Maybe new software to enable it

Audience: what’s BSCW?  What will reside on DVD, what will reside on servers, what’s the thinking behind it?

Fendt: Basic Support of Collaborative Work, available for educational institutions for free; distributing tons of material a challenge – right now, central server running at MIT could distribute video if institution can handle the bandwidth (not streaming!), if can’t handle it, can use DVD; interaction still goes on through server at MIT

Audience: what was the time expectation for using the program, what did students get back?

Crocker: using Berliner Sehen for 2/3 week units, class meets 4 times a week; depends on your class schedule

Audience: how do you deal with the timeliness of materials, all of a sudden it becomes out of date, obsolete?

Schneider: happily historicizes the content

Crocker: it’s a snapshot, done over a 3 week period in 1995; having an intense, rich picture that allows students to go into the future and the past, so lots of historical archival materials – getting the sense of a moment in a socio-historical context 

Fendt: carefully weeded out parts of the video that referred too specifically to things that were going on in 1995, in order to focus on broader issues

Panel: Cultural Exchanges on the Web

Kathryn McMahon, Penn; Shoggy Waryn, Brown; Gilberte Furstenberg, MIT, moderator

Furstenberg: examining different types of collaborations within and between different parties at various institutions in the context of cross-cultural exchanges on the web

Cultura background – 1997, goal was to develop student’s in-depth understanding of another culture – the invisible aspects of culture – how to make that visible, concrete? So, Cultura – cross-cultural web project between intermediate students at MIT and students at INT in France; respond to questionnaire: word association, complete the sentence, response to hypothetical situations – answers on the web; next, enter online forums and share observations in their own lanaguage; contemporary reconstruction of each culture through film, the press, etc.

McMahon: Confenti (?)  background – framework of Cultura project, modified some of the questionnaire; also adopted lots of matierals from an Italian journalist who deals w/ cross-cultural exchange

Practical differences: 8 sections of Italian running the same project, taught by TAs and lecturers; very collaborative effort by necessity, working with the Italian cultural attaché to the Italian Embassy in Philly

Waryn: his colleagues at Brown expected him to work w/ Cultura so it was natural; other colleagues were interested in doing it in other languages, especially Russian – problematic! 

How do you transport this experience to other languages, especially the non-Western languages?

Trying to make a template for the project, separating content from project design

McMahon: How and why did we get into the project?

the Italian instructors didn’t like textbooks; were moving the curriculum to content-oriented, especially cultural,  were working on a curriculum of cultural modules; also, trying to bring some of the cultural issues into the classroom with similar immediacy to studying abroad

Waryn: similar issues at Brown, wanted more cultural preparation for pre-study abroad – deconstructing communication, understanding cultural variations

Furstenberg: goal was to bring culture to the forefront of the language class, have culture be the core of the intermediate language class 

Question 1: how is the course organized around Cultura?

Waryn: used in the last sequence of the speaking classes, only for about a month – forced to adapt to the time constraints of the French school; must take into account the different school systems

Fair amount of reading after the experiment, for example Paris to the Moon, to apply some of the things they’ve learned

McMahon: run the questionnaire forum during the year, off and on, for the first three years; now just being used in a 6 week period of time, due to time constraints

The rest of the time, working on 3 topical modules with video, audio, text, relating to the cultural models that get fed into the forum

Furstenberg: used as a semester-long live exchange; also use the archives as a basis for advanced courses to do cross-year analysis, study patterns

Students work on the web entirely outside of class, class time is used to analyze what French student wrote, issues that get brought up in class are brought back into the forums, etc.

Question 2: what are some of the issues when trying to set up these exchanges?

McMahon: finding partners that are compatible schedule-wise; they worked with secondary school kids, the schedule is more compatible, and the curriculum is more open than universities – need to find instructors that are willing to work together on a common curriculum; established a workshop with instructors at Penn and Italy to work out a curriculum

Finding partners – started out with a personal connection, also trying to advertise themselves a bit, so people would find them on the web, posting on listservs, develop a pool of participants at large [individuals who want to interact with students through cultural exchanges]

Dealing with teacher training – had 8 instructors at varying levels of teaching, need to prepare them pedagogically for teaching cultural and moderating inter-cultural exchanges; now they meet weekly to discuss pedagogical issues – instructors need to change their role

Positive outcome, instructors are invigorated and revitalized

Waryn: had similar issues, training both teams – students bring materials to teacher, just-in-time teaching, pointing out a path to figuring things out

Was too obsessed w/ tech, so TA training was focused on that, and so they weren’t pedagogically prepared enough

Have to question yourself, your own values, your own position, and not impose them on the students

Question 3: What makes a successful web based cross-cultural exchange?

McMahon: commitment and perseverance on the part of the person who’s directing the project; exchanges will get easier as access to computers and the internet becomes more widespread in other countries

Partners on other side should have some access to email on a fairly regular basis, for immediacy’s sake, more than just on the one day in the computer lab

Use of language is very important – using native language when they answer questions, not the target language: interactional mode, ask students to write in native language to express themselves to the fullest capacity; when students post to the web, it’s presentational mode, written the target language

Building a sense of community beyond the forum exchange, to have other contact with the students, hopefully will be able to meet the students

Waryn: need to meet the instructors as well, build that community

Furstenberg: forums aren’t loose ends, they’re anchored in specific topics; there are guidelines for the forums, including making sure to ask questions; having students writing in the native language is a powerful thing: there’s no linguistic dominance, also the French that the students receive becomes an object of analysis


Panel: Student Collaborations

Vijay Gambhir, Penn; Hsui-heui Lin Domizio, Brown; Doug Morgenstern, MIT; Christina Frei, Penn, moderator

Gambhir: using Wimba through Blackboard (I missed the beginning of this one…)

H. Lin Domizio: http://www.brown.edu/Courses/C10103_Domizio/S2002
Who Is Afraid of China’s Virginia Woolf – student collaborative project to further competence in using Chinese texts, writing Chinese

Brown multimedia class for upper-level/advanced Chinese learners – wanted to use hypertexts written by Eileen Chang, China’s Virginia Woolf – Transculturation in Shanghai

Web site had links for primary sources in order to facilitate research, use Internet as a research tool; papers and presentations were within course theme, but drew on their interests

Students reported that there was a lot of stuff out there on their topics, had to figure out which were credible

Final projects – required to create hypertexts on the web, 70% credit for content, 30% for form – emphasis on the content, to help students prioritize their time

Collaboration between Domizio and research assistants has been fruitful, created prototype projects to serve as reading assignments for students, and to serve as a model for students’ own projects; also served as tech support for the students in the building of their projects

Collaboration between students also fruitful; students helped each other on data collection, building pages, sharing resources – did a lot of this on their own, not prompted by the teacher

Morgenstern: http://mitupv.mit.edu - MITUPV Exchange

MITUPV Exchange fairly new, just about 2 years old; some functionalities just 1 year old, so still in development

Began as part of web design course in a class in the engineering school: utilitarian and practical

Project developed quickly, from on paper to on the web in 1 semester; very labor intensive, he does all the video editing at MIT, other editors at UPV

Concept based on an activity on the utopian university, students designed their ideal university alone and in groups – built on students’ passions for university life: active learning project

Started at MIT and UPV, also includes a class at UT Austin – tied to class work, not a series of lessons: very bottom up, the content comes from the students and is archived in chats; emphasis on video, which is created by students; students also have email content with each other 

Students create video intentionally for students at other universities, not for themselves

Originally videotaped students on weekends and whatnot, contained a segment of Spanish and English, he directed students to do a retake in the case of bad mistakes; students eventually wanted more control, so they do their own taping according to certain themes, now he does the editing (35 mintues worth of taping to 2 minutes!  Doesn’t he give them time guidelines?); occasionally edits out things which shouldn’t be included

Collaborations: students with site and on the site; students helping each other with the language and cultural information; group collaboration within each university on class activities (video, Teach Me section, etc.)

Obstacles: academic calendar, different systems, etc.  Old habits die hard: students see the word chat, they think it’s available all the time, but it’s a small group and you can’t expect people to always be on, so size is a bit of a limiting factor; open, exploratory community – works well with some, but some engineering students aren’t used to this, don’t know what to do

A New Meaning of Text

James Noblitt, UNC Chapel Hill

noblitt@email.unc.edu
Why are we interested in text, why do we create narrative, which is rendered in text?

Medium and message – what do you mean by “text”, asks a student; something that is woven together [and yes, a rug can be a text, look at the Bayou Tapestry]; but he’s not sure what text is

The metaphor – “the loom of language”: scrolling horizontally (writing, as on scrolls and raster, as on tv) vs. scrolling vertically (on the web, as in posters)

The art and science of cognitive studies: lit, linguistics, science, psych all contributing to a new text

Where does the metaphor for language education come from?  Truth and beauty – “who is the humanist?”

The sociology of text: reality check: do you believe in reality?  “do the facts speak for themselves?”  experiments as a textual situation (Bruno Latour)

effects of cognitive science on language and lit folks: memes and genes – “their mimetic interpretation of reality…”

what does a text do?  Attracts genius – stimulates other authors; supports repetition, and will be replicated; engenders multiple narratives and variations – the ability of language to express multiple thoughts

Darwinian process to kill off texts; they only die when people don’t read them anymore (“merciless memory” of the web – Kramsch)

texts evolve, have a past, present, a place in space and time, shift register, intertextuality

kinds of text: all texts are language based, but may appear in different media; “linguistic code” and “bilbliographic code” – Bornstien and Tinkle, 1998;

the oral tradition moved to texts, able to compare different versions between Latin, French, Greek, etc. transcriptions – huge impact on being able to look at the Word of God as text

new texts: is a diagram, an equation a text?  What is the narrative that runs behind it?

Narrative: linking inner and outer spaces – “language is communicative and expressive”
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Panel: Where do we go from here?

Clara Yu, Middlebury; Robert Blake, UC Davis; Carl Blyth, UT Austin; Rafael Seith Ortiz, UPV, Peter Patrikis, CLTC, moderator

Patrikis: contact colleagues now that you’ve got their info, talk, start projects

How can what you’ve heard here apply to individual institutions?  Need administrative apparatuses, but mainly need initiative

Yu: can’t transform anything with one vertical slice of the curriculum, but we can transform things for this sector, this group of residential liberal arts colleges

Lesson learned: best innovations and projects came out of collaborations of students and techs with faculty members

How do we get administrators to listen to us, financial offers to give us money, presidents to pay attention? Lesson learned: couldn’t just talk to those in the trenches, had to go cross-sectoral in the discussions, including these other players – led to version 2 of our project

Look for holes that we can fill: ex. Bioinformatics, producing the next generation of informed decision makers: difficult for small liberal arts colleges to do on their own; GIS; media studies and visual literacy; Middle Eastern studies – NITLE Arab World site

What is version 3?  Looking ahead – how do we organize and archive materials that we’re building now?  LSA engine

Blake: collaborations – personal side: developing materials for CALL since early 1980s, began as a lone ranger at Dartmouth, working with good support – many heads were better than one

relationship between what academics develop and publishers [they ship]?

Collaboration with WGBH, team of different folks, all had equal footing and input into pedagogical ideas, great conversations – then separated off into their specializations to work – interesting model, was very fruitful

Working on a new textbook, CD-Rom as main media, textbook auxiliary, with Spanish and English partners, had to come up against different business models, different studies bodies, and make them come together and work

Recently, working on a Spanish distance learning course, delivered through the extension school, open to the public and to help alleviate the huge call for Spanish language, also to bring classes to the public, make education less elite – make use of tech staff, lots of outside resources in order to have the most contact possible

At institutional level, the establishment of the consortium, searching for more funding, moving towards multi-campus cooperation: ELMA [electronic materials archive], taking those objects and provide teachers with a content-based lesson at different levels and for different purposes, in order to eventually build a syllabus out of these different lessons

What will get funded?  Not another iteration of “let’s teach grammar with technology”; had to contemplate the nature of content-based learning, wanted to try and change the paradigm

Value-added, and new things, come from multi-campus collaborations, we should be heading more in this direction

Blyth: posing questions rather than synthesizing, about things we haven’t been talking about:

The voice of the technologist - need to hear their issues and their voices; at UT Austin we have a team, including techs, who get input into what they work on and what they want – a crucial question

The issues of publishing companies – primarily developing materials for institutions, without mentioning publishers – not necessarily a bad thing [the underdog, David vs. Goliath], but what can publishing companies do for us, and what can we do for ourselves?

The personal side of collaboration – need to hear the personal narratives, often the personal elements that make or break collaboration, how do people work together as a team?  Do you have to be collegial in order to be collaborative?

Ortiz: supposed to give the European view of these collaborations

UPV puts a lot of emphasis on the following issues: international relations; teaching innovations through the pedagogical use of tech, active methodology; good relationships with industry and the business environment

There’s a lot of common ground between “American” and “European” collaboration: a need for pedagogical foundations for tech, benefits of project management, necessity of sound evaluation, assessment and feedback; integration of pedagogy and tech; adding value to teaching resources rather than removing possibilities – there’s a need for investing more, deeper work

Some differences: “Americans” tend to assess projects from the start in a more comprehensive way, also money, time issues as well as pedagogical; many “European” project start more with tech possibilities rather than need; more theoretically oriented vs. pragmatically oriented, need to share more pedagogical ideas

Need to hear the voices of everyone involved, can’t work in isolation

Consortium provides a frame for gathering ideas, provides a forum to share successes, as well as drawbacks, good practices – important pedagogical research, as valid as other kinds of L2 research

Where do we go?  Possibilities of cross-continental collaboration – there’s money in EU for student exchanges

2003 ICEE conference in Valencia, which includes languages in a tech engineering context

2004 Conference of Spanish Association of Applied Linguistics at Valencia

Patrikis: open up the discussion by posing a dilemma: large institutions can’t adopt lots of these project because they’re methodology-free – they’re resources, teachers have to invent what they should do; and small institutions can’t do the same things that larger schools can do; is collaboration the only way, what else is possible among the range of school profiles?

Waryn: need to make a distinction between size of school, and then size of department

Patrikis: most of these projects started very small, with only a couple thousand dollars, that then grew into bigger projects, secured larger funding, and grew from there

Crocker: importance of the consortium: there’s no internal money, have never been able to get money for anything, no such thing as course release – what are the possibilities for collaboration among small departments, because that’s the only possibility, and also given the pressure to use tech, to build profile/dossier; being enclosed within one’s institution is an impossible situation

Audience: can we talk about large or not commitment in terms of language requirement, networking with administration, other institutions – reassessment of language requirement at Cornell: ramifications for hiring, how long people would have to study? where is the commitment for languages in across the curriculum [for example, language requirements for engineers]

Blake: only 1 engineering school out of 9 at UC has a language requirement; one dean said that languages don’t fit the culture of engineering, and that 1 school is under lots of pressure to reexamine their language program

Patrikis: we only have anecdotal data to give to deans, money people, etc. about how language study is beneficial across the curriculum; we don’t need to become PR specialists, but how will others find out about the good things we do?  There is an obligation on the part of those who do good work to make their work known

Garrett: center for language can be a powerful way to create a visible, professional community to do the kinds of work mentioned above

Audience: we have to “luck” into these things [enlightened deans, good support] – can the consortium make a mechanism to facilitate fortuitous collaborations?

Blyth: there was some luck involved, but he did a lot of self-promotion, talking to deans and provosts, so he created a bit of his own luck; finding people was a big issue as well, especially in the larger places

Morgenstern: how about combining the work of consortiums by putting out a publication that would be used as a tool to show to the deans, in order to showcase work going on at all institutions, to give credibility to these projects

Blyth: the next stage for personal trajectory is as fundraiser, presenting to people including donors; multimedia looks good, some of these things sell themselves

Patirkis: low-enrollment languages as “small institution”  - the only future is cross-institutional collaboration; how can technology allow ‘native informants” to be something else, rather than grad students or TAs who are just passing through?

Blake: database at UC Davis with low-enrollment language resources

Audience: these low-enrollment languages perhaps have more time to get together and collaborate?  People teaching 3,4 classes a week don’t have release time, lecturers w/out sabbatical, need to change the structure

Audience: I teach Turkish, don’t have more time because we have to do everything, all courses at all levels, independent studies, etc.

Yu: virtual classics as model for low-enrollment languages

Big question raised earlier: this consortium has the opportunity to become much more visible, serve as an advocate – we’ve gotten people from all sectors together, that’s very important

How can foreign language faculty benefit from Open Course Initiative and Open Knowledge Initiative?

Fendt: multi-year project, foreign languages aren’t in the first round – but will eventually be linked up to the projects that we’ve been hearing about

Kramsch: lecturers need to act like faculty, who serve the greater world at large through professional channels – “teacher” mentality vs. “faculty” mentality – teaching projects to research projects

Leon: we need cross-discipline collaboration, which seems to be easier at a small liberal arts college

Tech and collaboration creates the need for more time, which produces pressure in the classroom, what happens to the classroom when we give in to the pressures of immediacy and rapidity?

Patrikis: departments are always shifting, and larger gaps exist at big institutions, so it can be easier at small colleges

The projects we heard about aren’t the whole course, they’re only used in particular parts of the curriculum – not just an add-on, but integrated at certain points

